This article presents the psychological meaning of school-to-work transition. Transition to taking up new social roles entails numerous diffi culties, and that is why young people see it as a crisis point. According to researchers one of the predictors of effective transition to the labour market is self-effi cacy.
INTODUCTION
Work is the most important type of human activity -from the moment we become mature, we try to obtain the resources which provide for our existence and living standards. Entering the labour market is for a young person one of the stages in career development (Rożnowski, 2009) . It is a crucial moment in their professional development. The proof of gravity of such a transition is the fact that the youth unemployment rate is twice as high as for other age groups (Central Statistical Offi ce, 2012) . Also, empirical studies of near high school and university leavers show that the moment of leaving the school and entering the labour market arouses strong emotions among young people (Rożnowski et al., 2006) . Entering the labour market is a crisis point for young people, it entails taking up numerous new activities (Bańka, 2005b) . Such a transition is equated with taking up new development-related tasks and described at length in the literature (Marcia, 1966; Inhelder, Piaget, 1969; Erikson, Erikson, 1987) .
School-to-work transition should be equated with the entry into the adult life (Savickas, 1999; Tchibozo, 2002; Hartel et al., 2005) . Employment and regular income earned allow for becoming self-reliant also in other spheres of social life (as a spouse, parent, consumer, leisurite). That is why this moment can be treated as a transition. In psychology, the term is used to defi ne moving from one existential situation to another. In psychological literature, especially from the last years, this term is used widely (Fouad, Byner, 2008; Hopwood, et al., 2011; Keizer, Dykstra, Poortman, 2010; Poulin, Hackhausen, 2007; Tamir, John, Srivastava, Gross, 2007) . Transition may result both from entering into new social roles and changing our current situation in life. The term is used to defi ne all such events which modify our major life goals or the ways of their achievement (Poulin, Hackhausen, 2007) . Poulin, Hackhausen (2007) differentiate between minor and major life transitions. Apart from the school-to-work transition (Heckhausen, Tomasik, 2002) , major life transitions include child birth, emigration or losing someone close to you. A common feature of all these events is the scale of change in the life situation and the necessity to generate a new way of self-fulfi lment.
SCHOOL-TO-WORK TRANSITION AS A STEP INTO ADULTHOOD
Transition into adulthood, which is inseparably linked with taking up the role of an adult and fi nding sources of income, most frequently means taking up gainful employment (Bańka, 2010) . Transition into adulthood is not only taking up your fi rst employment, but also keeping it for a while in order to meet the obligations resulting from taking up new social roles (Bańka, 2005b) . A key element in stepping into adulthood is transition from the receptive, subordinate, dependent role which is typical of the education system -the role of a child and a pupil, to the world of work, which is in the general opinion connected with independence, responsibility, giving and generating -the role of an adult, worker. Arnett's research (2000) shows that not everyone reaches the development level called adulthood at the age considered so far as appropriate (approx. 24). The research proved that a signifi cant percentage, i.e. 25% of the respondents being 35 declared that they did not feel as adults yet (mature).
Transition to the labour market is an experience extremely important for the subsequent development of our career over the life span. Successful transition translates into our self-effi cacy, ability to get by, it accelerates learning of a new role at work, infl uences our satisfaction from the colleagues and standards at work -it consolidates our choice of the profession (Rożnowski, 2009 ). On the other hand, unsuccessful transition results in graduate unemployment (Rożnowski, 2007) .
A critical period when we are best adapted to transition is early adulthood. This is when we are substantially fl exible in terms of cognition -we show strong capabilities of adaptation to a new work situation, and at the same time we have become mature enough to establish a career that we can plan and develop it on a long-term basis (Bańka, 2005b) . We take fi rst steps in our professional life (Czerska, 2008) , establish more mature interpersonal and intimate relationships and take up new social roles (White, Jackson, 2004 . Students are a group which enters the labour market as the last one, owing to which their cognitive system is best developed (Rożnowski, 2009 ). The research shows that during early adulthood, apart from the need of relationships with people, activity and work occupy the highest position in the hierarchy of needs (Czerwińska-Jasiewicz, 2005) . However, these are the areas where their feeling of fulfi lment is the lowest. In turn, during middle and late adulthood the key needs include the need of safety and relationships with people (Brzezińska, Stolarska, Zielińska, 2002) . Surveys confi rm the above, showing that gainful employment is very important for young people (Rożnowski et al., 2007) . In addition, when planning their future after completing education, fi rst of all young people want to fi nd employment and then devote to other roles (Rożnowski, 2009) . Preparing youth to transition means to prepare a person to a creative transition to the labour market for effective development and meeting the goals important for an entity as a person (John Paul II, 1986) .
Development-related tasks related to transition to adulthood, such as fulfi lling the professional role, choosing a partner in life or starting a family, gradually lose their meaning in favour of individual preferences, which are more adequate to life situation (Czerska, 2008) . Changes observed in the lifestyle of young people are to a large extent the result of social and economic transformations, with the roots deep inside the human personality (Bee, 2000) . Thus, university graduates fi nd themselves in a diffi cult moment in life. On the one hand, sudden developmental changes experienced during adolescence, thanks to which they became mature from the biological perspective, are over (Bee, 2000) . In addition, acceleration which can be observed with every generation gradually lowers the age of biological adulthood (Piotrowski, 2010) . On the other hand, unstable situation on the labour market, low income and the constant need to improve professional qualifi cations result in prolonging the moment of taking up the obligations of adulthood (Czerska, 2008) . The situation results in extending the process of entering into adulthood -young people oscillate between the carelessness of adolescence and the obligations connected with adulthood (Czerska, 2008) . Finding themselves forced to leave school to which they have managed to adapt well throughout several years, young people try to extend transition to the labour market by prolonging their complete entry into adulthood (Rożnowski, 2009) . Refraining from complete involvement in pursuing new challenges, they limit the possibility of achieving full intellectual, emotional, social and personal maturity (Bee, 2000) .
What is becoming increasingly popular among young people, especially university graduates, is the so-called "gap year" being a voluntary period when students do not study or work, which separates studying from becoming a full-time employee and consequently delays the beginning of a professional career (Mrozińska , 2011) . However, longer studying only seemingly eliminates the problem of unemployment -even the longest studies end one day and you enter the labour market. Such an attitude leads to even worse frustration of young people who deceptively believed that university education is a key to success (Czerska, 2008) .
DONALD SUPER'S LIFE-CAREER RAINBOW
Among numerous concepts in career counselling (Parsons, 1909; Holland, 1999; Roe, 1956 ), professional development was described most widely by Super (1990) . Super (1994) understands career maturity as a measure of self-awareness, ability to plan your personal development and knowledge of occupations. Entering the labour market means taking up the worker role, and at the same time young people take up other life roles. Super argued that the self-image in professional development is more important than interests. Subjective conceptions of ourselves in a specifi c role or situation are the source of assessing our own ability to fulfi l the roles taken up (Guichard, Huteau, 2005) .
The life-career rainbow model by Super (1992) presents the structure of roles of a human being in individual phases and cycles of their personal and professional life. The concept assumes that throughout the lifespan an individual takes up six main social roles (Super, Savickas, Super, 1996) . According to Super (Super, Larry, 1992) , the basic social roles and corresponding main personal and professional activities are: a child (playing professional roles), a student (acquiring knowledge), a worker (earning, professional development), a homemaker (creating a home, organisation of family life), a leisurite (active and passive recreation), a citizen (public, civic and political duties).
Social roles are not permanently assigned to a specifi c age. Even several roles may appear at the same time, which can be of different importance for an individual (Super, Savickas, Super, 1996) . If we take students, apart from the obvious role of a student, each of them is also a homemaker, a citizen, some are workers already. Roles which are being fulfi lled are interrelated. Each of them may supplement, expand or disturb the progress of a life career (Super, 1994) . Not all roles have the same importance at the same time for a given individual, who may focus more on the homemaker role than worker role, or the other way round. It all depends on what is more important to us at a given stage in life and what will give us more satisfaction (Januszkiewicz, 2009 ). Roles are not assigned once and for all -they may intertwine in a life cycle, new ones may appear, and their importance may change (Guichard, Huteau, 2005) .
This model was used in other research (Brzezińska et al., 2002 ) and sometimes modifi ed by incorporating additional roles or their reduction (Savickas, 1994; Cossette, Allison, 2007) . Functioning in the social roles defi ned by Super according to the concept by Hazel Markus (1977) will generate various working self, e.g. occupational self (Holland 1999; Super 1994) . Each individual has at least several self-concepts (possible self). The fact which concept is activated and becomes the current working self depends on the cognitive interpretation of a situation in which a given person fi nds themselves (Markus, 1986) .
Individual working self may have various content within different selves (Markus, Nurius; 1986 ) -a person may be convinced of their self-effi cacy as a worker, and at the same time not see themselves as an effi cient parent or a homemaker. It is the result of various personal experiences in various roles (e.g. being a good parent may never be considered in relation to being a sportsman). We can make distinctions within a given substructure of the self by generating a mix of positively and negatively valenced elements (Markus, Cross, 1990) . Coherent evaluation in a given substructure of the Self may blur specifi c functions as regards information, but this feature gives basis for explicit behaviours (Cervone, Pervin, 2009 ). Markus (Markus, Nurius; 1986) proposed the concept of the self-schema to describe the area of the Self with regard to which an individual shows precise views and extensive knowledge -self-schemas are generated in the areas important for us because they make us different from the others, defi ne our value and refer to the activities we undertake (Markus, 1977) . It is easy to change the evaluation of the information poorly related to the self, whereas it is much more diffi cult to change the central aspect of the self (Markus, Cross; . As a consequence of the processes of organising their system by the self, its various spheres may be coherent to a various extent (e.g. the self as a great par-ent, but a lousy worker), which does not exclude the possibility of still being the same coherent person (Oleś, 2009) . Bandura (1986) stresses that one of the detailed aspects of the self, that is self effi cacy, plays the key role in an individual's functioning. Bandura (2000) includes self-effi cacy among core beliefs based on which all other beliefs comprising the individual's full functioning are shaped. Self-effi cacy leads to generation of expectations as to the result of an action taken (Bandura, 2001) . The key role of such a conviction is also accepted by other researchers (Schwarzer, Jerusalem, 1992; Zimmerman, Bonner, Kovach, 2005; Łaguna, 2010; Caprara et al., 2004; Betz, 2004; Lent et al., 2005; Nasta, 2007) . According to Bandura (2001) , the measurement of self-effi cacy should be adapted to the area of psychological functioning subject to analysis. He calls for the development of a method for measuring self-effi cacy in specifi c activity areas, e.g. work, studying. In Markus' concept (1985) , the social roles identifi ed by Super could be a source of forming possible selves and working selves activating in a given situation. The roles defi ned may also designate areas of human activity within the limits of which people may acquire specifi c self-effi cacy beliefs. In cognitive concepts of personality, the key element in individual's functioning in a given role is their self-effi cacy, e.g. as a worker (Lent, Brown, Hackett, 2000) or a student (Zimmerman, Bonner, Kovach, 2005) .
RESEARCH ON SELF-EFFICACY
Self-effi cacy is the individual's belief in their ability to succeed in new, ambiguous, unforeseeable or stressful situations (Bandura, 2000) . The term refers to a person's conviction of being capable of succeeding in specifi c situations or performing a specifi c task (Bandura, 1997) . It is the individual's subjective judgement about their abilities, without the actual and reliable evaluation of the actual competencies they possess (Łaguna, 2006) .
Self-effi cacy determines the level of self-motivation, emotional state as well as the expenditure of effort and persistence in the face of obstacles (Bandura, 1997) . According to the assumption adopted by Bandura (2001) , self-effi cacy is a better predictor of the individual's achievements than previous achievements, knowledge or abilities. Being one of self-regulating processes, self-effi cacy has impact on thinking processes, motivation level and emotional states of a person, and by that it has impact on their behaviour (Bańka, 2005a) . Apart from the direct impact on behaviour, self-effi cacy also indirectly infl uences our actions, i.e. it participates in the process of selecting goals (Lent, Brown, Hackett, 2000) . It takes place by creating the level of aspiration as to the goal and level of effort, and also by the tendency to persist despite obstacles and barriers (Łuszczyńska, 2004) .
The measurement of our self-effi cacy may comprise three dimensions: magnitude, strength and generality (Bandura, 2007) .
A person with a strong self-effi cacy belief positively evaluates their own abilities. They have a sense of control over their behaviour and surroundings (Łuszczyńska, 2004) . They believe in their ability to tackle even diffi cult tasks (Bańka, 2005a) . They focus on their capabilities, and perceive obstacles as surmountable. This fosters quicker processing of information, better task performance and adequate formulation of goals (Bandura, 2001) . Perceiving themselves as effi cient in a specifi c area, an individual is motivated to take up very diffi cult activities (Łaguna, 2010) . It allows to accurately measure the effort and time needed to perform a task, which leads to greater involvement and consequently effective operation, even despite an objectively diffi cult task (Bandura, 2001) . By that, a person successfully completes their activities and as a result strengthens their self-effi cacy (Bandura, 1997). A person with a strong sense of self-effi cacy is also open to the necessity to change their behaviour, and the changes made last longer (Łuszczyńska, 2004) .
In turn, persons with a low sense of self-effi cacy have lower ambitions and show a low level of involvement in the activities which would help them fulfi l the desired goal (Feltz, Lirgg, 2001 ). Facing diffi culties, they give up faster (Bańka, 2005) . The observed inability to manage diffi cult situations leads to fear and higher anxiety, which blocks the ability to accurately assess the situation and use more effi cient procedures (Bandura, 2001) . Such a person is focused on themselves and a possible failure instead of focusing on the task and the ways of its effective performance (Bassi et al., 2007) . Failure experience creates a pessimistic approach to life and further lowering of the opinion of one's own ability to manage things effectively (Oleś, Drat-Ruszczak, 2008) . As a consequence, even if there is success it is limited compared to the accompanying circumstances (Łaguna, 2006) . Perceiving one's ineffi ciency in dangerous situations may even lead to intensifi ed anxiety reactions, and the related lack of success in fulfi lling defi ned goals may be the cause of depression (Pervin, John, 2001 ).
Beliefs of self-effi cacy shape during development, and experiences gained in the early life stages infl uence human functioning in subsequent stages. Bandura (1977) identifi es four main factors shaping strong self-effi cacy: accomplishments, vicarious experience, verbal persuasion and emotional cues.
In numerous studies, self-effi cacy turned out to be a very good predictor allowing for justifi cation of various human behaviours, e.g. health behaviours (Schwarzer, Jerusalem, 1995; Juczyński, 2001; Kościelak, 2010) ; entrepreneurship (Łaguna, 2005, 2006) ; attending courses (Łaguna, 2010) , occupational effectiveness (Chen, Casper, Cortina, 2001) ; participation in political life (Caprara, Vecchione, Schwartz, 2009); pro-social behaviours (Caprara at al, 2010) ; sports activity (Morris, Summers, 2000; Feltz, Lirgg, 2001) . What seems to be especially promising is the contribution of self-effi cacy to the choice of our own career path (Lent, Brown, Hackett, 2000) and educational achievements (Caprara at al., 2004; Zimmerman, Bonner, Kovach, 2005; Britner, Pajares, 2006 , Caprara at al., 2011 . A broader survey of research confi rming the impact of our self-effi cacy in various spheres of human functioning can be found in meta-analyses of the research done (Multon, Brown, Lent, 1991; Stajkovic, Luthans, 1998) .
GENERALISED VS. SPECIFIC SELF-EFFICACY
Self-effi cacy is treated as an important behaviour predictor (Kościelak, 2010) . Researchers lack such agreement as to the level of generality (Schwarzer, 1997) or specifi city (as Bandura would wish, 2007) of self-effi cacy.
According to Bandura (2001) , self-effi cacy refers to the perceived ability to perform a specifi c task or achieve a given level in performing such a task (Bandura, 2007) . In his opinion, if we want to predict somebody's behaviour, we cannot be infl uenced by the generalised sense of self-effi cacy, but the self-effi cacy typical of a given, specifi c behaviour (Bandura, 2001) . The global selfimage does not explain the complexity of beliefs in self-effi cacy, which differ depending on the type of activity, level of activity and various environmental conditions (Bandura, 1986) . Only by adopting the most specifi c evaluation of self-effi cacy limited to a narrow area can we accurately predict an individual's behaviour (Łuszczyńska, 2004 ). Thus, some authors limit defi ning their self-effi cacy to very specifi c behaviours (e.g. handling a heart disease, Kościelak, 2010) . This obliges the researchers wishing to study beliefs in self-effi cacy in various areas to construct new tools which encompass the specifi city of activity (Łaguna, 2005) .
Some researchers question the sense of such a narrow comprehension of self-effi cacy and call for the measurement of generalised sense of self-effi cacy (e.g. Schwarzer, Jerusalem, Juczyński) . A generalised sense of self-effi cacy is the individual's generalised, relatively permanent belief in their suffi cient ability to perform successfully in a variety of situations (Schwarzer, Jerusalem, 1992 ). The level of generalised self-effi cacy is responsible for initiating and maintaining a behaviour, is more important than the expectations as to the result of a given behaviour or the effect (specifi c self-effi cacy) (Scholz et al., 2002) . It allows for the justifi cation of a broader context of human behaviours (Schwarzer, Jerusalem, 1995) . Analyses of various levels of generality of self-effi cacy beliefs show that in the case of goal fulfi lment the generalised sense of self-effi cacy may be more important (Scholz at al., 2002) . Similarly, Markman, Baron, Balkin (2005) point to the generalised self-effi cacy as a better predictor of success, especially if the activity is taking place in complicated circumstances and the task is multi-dimensional (e.g. starting a business). A similar multi-dimensional and complex situation which requires meeting long-term goals is the choice and pursuit of a career, and that is why the usefulness of such a construct was tested in a survey regarding young people in the transition period (Rożnowski, 2007) .
Indeed, applying the most specifi c self-effi cacy beliefs is a guarantee of high accuracy in predicting human behaviours, however studying an unlimited number of various self-effi cacy beliefs is hardly practical (Bosse et al., 2002) . In turn, the generalised sense of self-effi cacy covers a wide scope of human behaviour, however shows low accuracy in predicting human behaviour. It does not take account of the fact that people react differently to various situations -in some they feel effective and uncertain and lost in others (Pervin, 2005) .
Self-effi cacy specifi c to a task or a situation and the generalised sense of effi cacy are considered to be two different constructs in terms of the concept and psychometrics (Skaalvik, Skaalvik, 2004) . These differences are confi rmed in statistical analyses and numerous surveys (Łaguna, 2010) . Eden (1988) and Judge (1997) suggest that specifi c self-effi cacy is a motivational state, more prone to various types of factors, and the generalised sense is a person-ality feature (more permanent), i.e. its nature is similar to fear, which functions in psychology as a state or feature of a person (Spielberger, 1996) .
The usefulness of both the generalised and specifi c self-effi cacy confi rmed in numerous studies in predicting and explaining human behaviour encourages researchers to make attempts to combine the advantages of the two approaches (Łuszczyńska, 2004) , the more so as both the self-effi cacy belief and the generalised sense of self-effi cacy have in numerous studies turned out to be a good predictor of human behaviours (Kościelak, 2010) .
HIERARCHICAL STRUCTURE OF SELF-EFFICACY BELIEFS
An interesting solution to this problem seems to be the adoption of a hierarchical structure of self-effi cacy beliefs -from the generalised belief irrespective of the situation, through specifi c belief in narrower areas to self-effi cacy in handling very specifi c tasks (Skaalvik, Skaalvik, 2004) . Based on various experiences where a person turned out to be effi cient, not only a conviction of effi cacy in a specifi c situation is developed, but also a more generalised conviction (Cervone, 1997) . Caprara (Caprara et al., 2011) thinks that self-effi cacy can become generalised. Thanks to the ability of self-awareness, self-effi cacy developed in one area may be generalised and show in various situations. We may distinguish specifi c self-effi cacy beliefs, e.g. self-effi cacy in individual school subjects (e.g. maths, English) and a more general conviction (comprising e.g. ability to plan and organise studying, having our own learning strategies) fi nally make up our self-evaluation as a student (Caprara et al., 2010) .
That being so, when studying self-effi cacy comprising a broader area of activity (e.g. one of the life roles) we may use numerous specifi c convictions referring to specifi c tasks and situations within this area (Chen, Greene, Crick, 1998) . This allows for both measuring self-effi cacy in the narrowly defi ned sense and also in the more general one. According to Bosse (Bosse et al., 2002) , if the purpose of the research is narrower we can use specifi c selfeffi cacy, and if it is general we remain at the generalised level. However, the solution does not seem to be totally a good one. What raises doubts is the reason why we can focus on general convictions on some occasions, and on specifi c convictions on others (Kościelak, 2010) .
A similar dilemma appeared for the notion of the self which takes numerous forms, just like self-effi cacy (Pervin, 2003) . Complex organisation of the system of the self implies a question about the rules which defi ne the functioning and internal organisation of a system (Oleś, 2009) . Despite the research on the self initiated by William James more than 100 years ago, there is no agreement among researchers about the organisation of the self systems. Baumeister (1990) claims that the structure of the self is made up of various modules which may function independently, and defi nes the self as a set of loosely linked beliefs about ourselves.
In turn, Cantor, Kihlstrom (1987 , 1989 claim that the self-concept is a notion and just like any other notion it has a hierarchical structure (reference to Rosch's theory). Each person has numerous self-concepts, e.g. occupational, recreational, school, family self and many others (Pervin, 2003) . In addition, within each self type we can fi nd other subtypes, e.g. in the family self we can fi nd the self of a child of its parents, the Self of a parent for their children, the self of a brother or sister for possible siblings (Cervone, Pervin, 2009 ). The complexity of the self system and the modular nature of its organisation and functioning are accurately refl ected in the concept of the working self and possible self (Markus, 1985) . People may organise the hierarchical structure of their Self depending on individual criteria, thus individuals have unique selves (Cervone, Pervin, 2009 ). Cantor, Kihlstrom (1989) claim that the self hierarchy depends on the situational contextwhich means that the construction and structure of the self may be different in various situations. What proves the hierarchical structure of the self according to Kihlstrom, Klein (1997) is the fact that the self is structured on the knowledge of general features based on the memory of specifi c behaviours.
Multiplicity of differentiated selves on the one hand makes it possible to have and use various action plans depending on the situation, which is very important for adaptation (Pervin, 2002) . On the other hand, it raises doubts about how a person recognises themselves in frequently substantially different images and associated roles or behaviours, e.g. a person can be quiet at work, but violent at home (Oleś, 2009 ). Cantor, Kihlstrom (1989) point to three elements thanks to which a person and its environment may recognise one and the same person despite multiple selves: all selves have some shared, similar elements, autobiographical memory and the sense of continuity of personal experience plus we can always return to our basic self. In this way a person is able to handle differences between their self-knowledge, self-esteem and behaviour (Pervin, 2003) .
Owing to the fact that self-effi cacy is one of the aspects of the Self, it seems justifi ed to refer also in this case to Rosch's prototype theory (Kihlstrom i Klein, 1997) . With the use of the three levels of generality as proposed by Rosch (1978) , we can suggest a theoretical model which allows for organising self-effi cacy beliefs into a three-level hierarchical structure.
The subordinate level comprises extremely detailed notions with a big number of characteristics, which makes it less easy to identify designata of notions because many different items are characterised by a very similar level of features (Rosch, 1983) . In the case of effi cacy belief this level is represented by a conviction of handling tasks characteristic of everyday functioning in a given role, e.g.: preparing to an exam, learning new material, writing an exam.
The basic level is the most frequently used level of generality of representation, which has a greater number of features charac-terising conceptual representations compared to the general level (Rosch, 1983) . With reference to self-effi cacy it is limited to the conviction of effi cacy in performing social roles, such as a student, worker, homemaker, leisurite, citizen (Super, 1994) .
The superordinate level -notions at this level are refl ected by a small number of features, by which it has wide inclusiveness, it comprises a number of items (Rosch, 1978) . It is the most generalised structure, it is represented by generalised self-effi cacy as understood by Schwartzer, Jerusalem (1992) , it has a nature of a general conviction of one's competencies and does not refer to any specifi c situation.
CONCLUSSIONS
Transition from school to work is a complex phenomenon and increasingly prolonged in time (Bańka, 2010) . Facing the global economic crisis and limited opportunities to effectively enter the labour market, more and more young people are trying to prolong for as long as possible their stay in the educational environment which is safe, unlike the labour market (Rożnowski, 2007) . In American conditions, the Social Cognitive Career Theory (SCCT) by Lent, Brown, Hacket (2000) based on the self-effi cacy belief is doing well in explaining conditions for a career and success on the labour market. The research done so far in Poland has not confi rmed strong relations between self-effi cacy beliefs and effective transition (Rożnowski, 2007) . It seems that this is due to considering only the generalised sense of self-effi cacy which may not exhaust the specifi city of this phenomenon.
The three-level model proposed at the end of this article, which integrates both specifi c and generalised self-effi cacy, is a theoretical attempt to explain the issue. The theoretical model proposed, which takes account of the hierarchical structure of self-effi cacy beliefs requires empirical verifi cation.
Developing a model and its further empirical verifi cation will be a reply to the needs and expectations of youth preparing to transition to the labour market. The research done so far is insuffi cient to get the full picture of this extremely dynamic phenomenon, by which we lack a systemic presentation of transition from school to work. Consequently, independent planning of the transition path by young people is not always effective (Bańka, 2011) .
